- z 
SO ERT ARSE ET he oot AR! pilin 


WU 


a 
ar 


wooy SIN} Wosy aye, JON Og 


JONIUIIFN = YOs 


: Duult ee trator sd woot rertene ee ail cat 


BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 


LIBRARY 


The Git of Mary Elizabeth Curran 


BOSTON UNIVERSITY 


SCHOOL OF EDUCATION 


Thesis 


A STUDY OF THE SOURCES USED TO PROVIDE CONTENT FOR 
WRITTEN COMPOSITION IN GRADE TEN IN MASSACHUSETTS 
PUBLIC SCHOOLS 


Submitted by 
MARY ELIZABETH CURRAN 
(A.B., Tufts College, 19) 


vel _ Submitted in partial fulfillment of the 


oe Le eh 


ith, ‘ equirem ents for the degree of 
Master of Education 


‘ashs 


— wwe os 
pl JETAQH ITS i 


vost On-deu Badaihc ar soevarrs A a 


Approved 
by 


First Reader: M. Agnella Gunn, Associate Professor of Education 


Second Reader: Donald D. Durrell, Dean of the School of Education 


Third Reader: Wilbert L. Pronovost, Assistant Professor of Education 


® 
{ arr “— 
pevo'l sie 
al 
ae 
ant 5 
es - ¢ ~%» mae . — : -" r , uw t i ae 
: Foe 0 Torzes Ll ee | Uw as. : ell aff MTA 7% stebsesi tatty i” 
—_—. ° ~—- 8 8 me ee Ee Oe eS Oe eee ee ee ee Oe 
a w 6 o - ¢ e A ~~ §£ 1 a ~ rvs 
Jgoub » fooroS oft to mac ,ClermG .d Blanod subset broges ~ 
ee me ee ee ee me me ee he ee ce ree ee ee cae er sa 7 


‘s i 
, a, 

a - « Pr : af. " Pm " ry . wrt . oi v- 
noidsoubE to tonestorl dassetesA ,teovonord wd SredLiW ‘stebasd bticdT 


ne ee eR EE Sr Ee CE — 


ACKNOWLEDGMENT 
The writer deeply appreciates the assistance 


given her by Dr. M. Agnella Gunn, Associate Professor 


of Education. 


mr ~+ ayers 
‘ 


ity TT 9 - 
4 LAL 


sonetdetees edt esetaioetqas yiqeeb rosiaw sdT ; 

tTopeotorl edsiooeceA .crardD effonsA .M .20 yd ted asvig aa 
emofisoubz to 

f 

ras 


« ie 


: 
~ | 
* 
, 
: "By the power of the written word to make 
y you hear, to make you feel.....it is, before all, 
> & 


to make you see." 


Conrad's injunction in the introduction 
to The Nigger of the Narcissus. 
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CHAPTER I 


THE PROBLEM 


"Ts it well with the child?" 


This question, asked centuries ago, is as pertinent today and 
has as bold an implication for contemporary Language Arts teachers as it 
had meaning in the circumstances in which it was spoken. Educators 
have been stressing the importance of the growth of each student as a 
person. “They realize that the uniqueness of individuals is expressed 
in many ways; physically.....intellectually.....economically.....and 
politically."* The skillful teacher of written communication, aware af 
these differences, trains a student not only to write but also to 
develop knowledge and attitudes which will help provide the ideas for 
his writing. The National Council of Teachers of English Curriculum 
Study? states: 


Our platform recognizes the indispensibility of mastery 
of language as the basic instrument of all thought and communi- 
cation, urging that we foster a program which will extend the 
opportunity of young people to grapple with the actual expression 
of ideas under expert guidance. 


1 
Old Testament, II, Kings ):26. 
2 
Nellie Appy, Chairman, National Council of Teachers of 
English, Pupils Are Pupil - A Report of the Committee on Individual 
Differences, D. Appleton-Century Company, New York, 1941, pe/7. 


Dora V. Smith. "The Progress of the N.C.T.E. Curriculum 
Study", The English Journal, 36:67, February, 197. 


"ea 


i ti 
¢ . . 
> | of 
. ‘ - we 
5 ) t : ; } & flu j =meve 
- - r 
t 3 7 Of : il NB OL0G & Sst 
re ON . as ? J LID ‘ C BILICSSE D : 
pe 
- 
: r - ‘ ~ 7 
> fT Me bin . yin "LO ‘ nites rics ff c ¥ da. 
; f ey ee att i —— 
F 4 ) J : Big 92/1160. YOMi - 16cq } 
; : : “7 , rr : rf Tew baw! - _ } r 
we eeee ad WVilweJeeceee Ne eer ‘ Lreces VLLBoL 4 - Us if os * 
- . as : p p ey ; , Sa 4 et. ~ At - ‘. “ r 
OD GISWE fii. bs Te I be he LO ISl9e9. isift me 8h. pois t LOG 
4 : - a p a +¢ o fa 
ov 0 ia eB v YAO JOP SUK & efilssd ,eeotsteTtl ib ssonw 
J 
oor’ e - - . lane’ ua) nf o 
' } aT eRe } s r oat Bt ve Mf. O4oO9 1 Worm Ad 18 


; beverrr ao + Cec “A P a. ; sit) wre tte a. . + See & 
7 milsotiraO detisnn to aersdoseT to Ltonmvd0 Isnotisi efT «anid iow eity 


sesisis ast 


v 


“toteam to yiilidianeqetbni eft sestapgoset aibldala w0 

~tnwmsoo bre tifnvorid Ife To Joos. as otesd odJ en onsupost to 
ofg Brueixs ILiw doitw om Tey s teseot ow ted yatses epoltag:. 

fae ¢ ion ond ittw olaqsty of sigoeq navoy to yWwints mene a 
oonebisy Sxocxs ‘tebest asoh 


20S sal ennti “au teens 


to erwedoseT to Liomvod Lenolte .cnortted? 
Lesblivibnl no sottizmo) oat to S1oqsh A = thaw 


ik a esi aM WAGON CHT O=nOde! 


It is wasteful for teachers of written communication to work 
mainly for correctness of form, or for coherence, or for unity. It is 
"well with the child" only when the mechanics of expression are 
subordinated to interest in ideas, and wide and varied sources are 
utilized for the content of written communication. 

Statement of the problem, The purpose of this study is to 
determine the variety and kinds of scurces being used by teachers of 
English to provide the content for written composition in the tenth 
grade in high schools of Massachusetts. 

The study intends to find the answers to the following 
questions: 


1. What do teachers of English consider their best sources 
for providing the content for written composition? 


2. Does the use of aids vary according to a pattern; 
for example, 


ae Does the use of aids vary according to the sex of 
the teacher? 


b. Is there a relationship between the teacher's 
training and experience and his use of aids? 


ce. Is the type and organization of the class a 
determinant in the use of aids? 


d. Does the dominance of one sex in the class influence 
the use of the aids? 


e. Is there a difference in the use of aids according 
to the size of communities? 


3. To whom do aids belong? 


4. Are aids available, but not used actively in the class- 
room? 


o¢ cotisoicammioo mecd oO eteroset tot Lytevesw ei Zi 


. 7 —_ 4 - ore 4 < c ‘4 4 M rey, . 3 
Veit TOL to ,8ome'lenoo {ol fo ,flOLr 10 e3aotvoe TIoo OL Yinten 
. a 
notesstaxs to eoinstoem end sedw yino "bitdo ons Avior Clew" 
ots esotmsor beiisv bos obbw bow .esebk at gestedat oF betanibrodve 
a § 
rx 


ottsotiummos codtitw to dastdtoo oft tot Des tiive 
smo idorg off to saemes eye 

to auocoses vd beau uated @e6ror Io ebnisl bas ydolrev ond sninteteb 

‘+ oft at aolJieoqnoo nsttisw rot tasdnoo edd sbivony oF deklans 

eettoestoseesll ‘to efoodoe dald at sbhsre 

srutwollot edd o¢ exowsnn oft batt oF shasdrt youste odT : 

:enoidceup 


2ootvos Jered thed¢ tebtenoo detign@® to etonozed ob tad .f , 
toldinegmos netting tot taetnoo od anibivomg rot : 


. :rietieq 8 o¢ yuibtooss yiew ebic to sex off seo «S$ 
elgunxes 20% ’ 


vtbrooos yisv ebls to seu oft eeoT «sh Sie 
Stotiones eit a%3 


to xee sit od 


e'tetoned ond meewded cidenoigefle1 s sted eI .d 
Sebis io eeu eid bos consiaegxe bas griintesd 4 


edd to noltdesinsg1o bas eqyd edd eI . 
Sebis to seg edd ct toanteteteb 


ae al 
eonerfinit sesfo sid ot xee eno to sora taob ort 2 


Tebia erty to eeu ¢ . 


7 
¢ 


patbuosoos cbis to sew aft at itsbabaryeng 


= ——————:- — ——<——— —————— = ee oo wae 


A related question, concerned indirectly with this study, 
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/ Are some aids used as means of presenting composition, 
q and are others used as rewards for good writing? 


Importance of the study. The English teacher should acquaint 
a student with his environment, find new interests as well as expand 
existing ones, enlarge the student's cultural background, draw upon his 
knowledge, skills, beliefs, and emotions, and place less emphasis on mere 
form and mechanics of expression. 
| Research indicates there are some who believe teachers have ! 
_ not been training students adequately. Professor Albert Thayer* of | 
- Bowdoin College, after conducting a four-year study of army and navy 
_ students at one hundred and twelve colleges during the war, made the ! 


statement: 


The preparation of students in English is failing so short 
that it is jeopardizing their own education and the development of 
society itself. 


| Dora V. Smith, @ after making a survey of English composition 
| classes in both junior and senior high schools, said: | 


For days at a time one may accompany a principal from 
composition class to composition class in his building only to 
discover that each in its turn is “having grammar" or "doing 
punctuation exercised today"...whatever the cause, one is compelled 
to admit that the opportunity for expression of ideas in composition 
classes today is decidedly limited, 


| Wiseinté Rowland, "The Importance of English," The English 
Journal, 37:50, December, 1918. : 


2 

Dora V. Smith. Instruction in English, Bulletin Number 17, 
National Survey of Education, Monograph Number 20, United States Printing 
Office, Washington, D. Coy 1933, p.23. 
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A writer of several successful books told Dorothy Dakin, + 
author of How To Teach High School English, that "nothing he had 
studied in his composition classes, either in high school or college, 
had aided him in the least in the writing which had played such an 
important part in his adult life." Although Miss Daken hastened to 
say she believed he had learned more than he was aware of, she did 
state: 

Now if this is true, we cannot justify our 


composition courses, for whatever we teach should have 
a bearing on human needs. 


Lucia B. Mirrieless, ° author of another textbook on the 


teaching of English, Teaching Composition and Literature, wrote: 


When one considers the great bulk of composition 
teaching carried on in our high schools today, it is not the 
excellence of the writing nor yet the zealous prevision by 
the teacher that impresses one. Perfunctory writing by the 
pupils, hasty, ill-planned assignments by the teachers, 
preoccupation of both teachers and pupils with matters of 
form rather than with worth-while contents, are not the 
exception- with outstanding exceptions- the rule. 


Both textbooks and research imply that hours of teaching-time 
spent on the mastery of mechanics cannot be justified in terms of 


pupil progress. 


ss 
Dorothy Dakin. How to Teach High School lish, D. C. 
Heath Company, Boston, 197, p.luh. 


2 
Lucia B. Mirrieless. Teac Composition and 
Literature, Harcourt, Brace and Company, New ae I9k8, pp. 294-5. 
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For all a rhetorician's rules 1 
Teach nothing but to name his tools. 


It is interesting to note that this is not just a criticism 
of contemporary American teachers. Some thirty-four years ago 
Rollo Walter Brown wrote: 


When we turn from the preliminary preparation for writing 

| to the actual work of constructing original compositions, we 

| find at the outset that the French teacher attaches unusual 

| importance to the kind of material with which a pupil practices... 
In truth, here in our own country, where we boast- sometimes to 
our misfortune- that ‘substance is the thing', we give much less 

| attention to the finding and developing of theme material than 

| does the average teacher in France. 


One more example of the general discontent with the manner in 
which written composition is being taught today is found in the 
article, "Sit Down and Write."" The writer says that when he, a 
college professor, hears of composition courses "dominated by workbooks, 
completion tests, and other miscellaneous busy-work beloved of the 
educational master-mind, he is moved to offer a mild suggestion: that 
the way to learn to write is to write." 

However practical and praiseworthy this advice sounds, it is 


only part of the answer to the apparent problem of finding means to 


1 
John Bartlett. Familiar Quotations, Samuel Butler, 
"Hudibras," Part 1, Canto 1, Line 89, Little, Brown and Company, Boston, 
190, pelkl. 


P) Rollo Walter Brown. How the French Boy Learns to Write, 
Harvard University Press, Cambridge, 1915, p.63. 


= 3 Paul Fatout. "Sit Down and Write," The English Journal 
37:536, December, 198. es Ree ir Wer 
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improve the quality of written composition. Nurnberg? stated: 
Too often we assume that young minds are teaming with 
ideas that they are eager to write. We do not even bother to 
say, "Get on your mark, Get set. Go." We present them with a 
list of topics and say "Go." And then we expect the young | 
idea to shoot. For young ideas to shoot, ground has to be | 
plowed up. Seeds have to be planted. The sun must shine. | 
It is with this specific phase of the problem, the planting, 
the cultivating, the nurturing of material for written composition that 
this paper is concerned. | 


2 is "the art and product 


Composition, as defined by Seeley, 
of arranging, relating, organizing, and rebuilding materials already 
possessed or purposefully sought and secured." This raises the 
questions: What are the mterials already possessed? From where or from 
what do they come? How are they sought and secured? 


The author s> of A Handbook for Teachers in Elementary Schools 
emphasize that it is impossible for students to create something out 


of nothing. "The first requisite, they believe, is experience, 
enriched by observing, mentally constructing, and evaluating the events 


and surroundings of everyday life." 


1 
Maxwell Nurnberg. "Improving High-School Compositon," 
The English Journal, 36:24), May, 197. 
2 
Howard F. Seeley. On Teaching English, The American Book 


Company, New York, 1933, p.225. 


3 
University of the State of New York. "Bulletin-Mng¢lish," 


A Handbook for Teachers in Elementary Schools, University of the State 
ss 9 9 3 ° ° 
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In 1931, English teachers, completing a study of the 
objectives of teaching composition, said: 


eeeobuilders of the course of study in English have need 
of returning with their pupils to the essential source 
of expression, emotional and intellectual stimulation 

/ through experience. 


Four years before, in 1927, Alfred M. Hitchcock stated: 


Training in composition is incomplete unless 
attention is paid to the mental activities which precede 
/ expression, including the digging up of ideas through 
thinking. 


This same point of view is reflected today in Charlotte C. 
Whittaker 's? statement: 


Before a writer can write with arnyeffectiveness, he 
must be helped in the process of creation. He must be 
show, not told, how to describe what he sees, hears, and 
feels. Only the keenly perceptive person learns the trick 
from reading. 


Arthur Guiterman4 clinched the point neatly in the two lines: 


Who learns by finding out has sevenfold 
The skill of him who learns by being told. 


1 
Dora V. Smith, op. cit., p19. 


2 
Alfred M. Hitchcock. Bread Loaf Talks on Teach 
Composition, Henry Holt and Company, New York, 1927, p.117. 


3 
Charlotte C. Whittaker. "The Shared Contemporary Experience 
As a Basis for Freshman Composition," The English Journal, 35:21, 
January, 196. 


h 
Arthur Guiterman. A Poets Proverbs, Dutton and Company, 
New York, 192h, p.73. 
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In her examination of fifty-three junior high and sixty-seven 


senior high school courses of study, Dora V. Smith? 


found that only 
five referred in any way to the promoting of observation and 
interpretation of the life about the students as related to the course 
in composition. 

Major difficulties facing the teacher of written composition 
are: where to turn to obtain these materials for developing observation 
and interpretation of life, how to supply experience, how to avoid 
verbalism. 

Among the suggestions listed in Forthcoming Developments in 
American Education, Buswell® said that newer methods emphasize “real 
experiences" rich in concrete elements, as contrasted with the older 
prevailing form of instruction, which consists mainly of verbal 
abstractions organized into subjects and presented through textbooks. 

The hypothesis that verbalism results from abstractions based 
on inadequate concrete experience was advanced by Hoban, Hoban, and 
Zisman? in their book, Visualizing the Curriculum. They felt that the 
solution of the problem lies "in the introduction of concrete teaching 
material as the basis of experience out of which may develop the 


meaningful generalizations ad insights." 


pl 
Dora V. Smith. op. cit., p.23-. 


2 
G.T.Buswell. "Psychology of the Newer Methods of Teaching," 


Taken from Forthcoming Develo ts in American Education, compiled and 
edited by WatGhcatie, thicace, University of Chicago Press, 195, p.183. 


“Chaclae Hoban, Charles Hoban Jr., and S. Zisman. Visualizing 
The Curriculum, Dryden Press Incorporated, 1937, p.21. 
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Judd believed: 
There is an uninterrupted series of steps leading up from 

the experiences which are externally conditioned; simple, and 

immature, to the experiences which are higher because they 

emphasize systematically, relations, abstractions, and broad 

generalizations. 
! Instructional approaches, as given in The Expanding Role of 
| Edueation® were classified in three major categories: 

First, there is direct learning through experience, 
| involving immediate sensory contacts with reality. Second, 
| there is vicarious learning through audio-visual material, 
/ involving mechanical reproduction of reality....Third, there 
| is vicarious learning through words, or abstract symbols of 
/ reality. 

The first of these three instructional approaches, direct 
| learning through experience, is the most important. Vicarious learnirg 
| through audio-visual mterial supplements direct learning through 
experience or serves as a substitute only when the first is not present. 
Hatfield? said that since "every student is a bundle of interests and 
| - enthusiasms, moving daily through a world of infinitely varied stimuli 
to all his senses....these sensory experiences are his materials, the 
things he should talk amd write about....The degree to which people 
react keenly and adequately to stimuli depends in part upon their 
inherent sensory equipment. But it depends also, on their om reactions. 


Such an interest can be aroused by a variety of teaching devices." 


Paeriias H. Judd. Education as Cultivation of the Higher 
Mental Processes. The Macmillan Company, New York, 1936, pelod. 
2me aepenen6 Role of Education - SUSID esi Yearbook, 
American Association of School Administrators, » pP195. 
3y. Wilbur Hatfield and others. An Experience Curriculum in 
lish. A Report of the Curriculum Commission of the N.C.T.E., 


- Appleton-Century Company, New York, 
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However, there seems to be a certain hesitancy on the part of 
teachers to use audio-visual material in their teaching. Max Herzberg! 
expressed their timidity in the introduction to the Radio and English 
Teaching: 

As they glance around them at our dubious millenium of 

machinery, thoughtful teachers no doubt feel that teaching 
can be mechanical enough, unfortunately, without machines as 
an accomplice. 

Although the term, multi-sensory aids, used to include all 
devices in the second instructional approach, is comparatively new, 
the use of such aids is neither new nor revolutionary. For example: 

Pictures have been the keystone in the bridge of learning 

since the days when a beetle-browed caveman traced crude 
figures in the sand to help a son understand the four-footed 
dangers that prowled the forests.2 

Multi-sensory aids have been used in formal education since 
instruction began: 

Resourceful teachers always have used learning aids to 

make their instruction more interesting, vivid, and more 
effective. They and their pupils have brought things from 
home, the out of doors, the stores, the farm, and the 
factory. 

In the opinion of the writer, it is not the aid or the classifi- 
cation of it that is important. It is the use made of all three 
instructional approaches that is significant. All schemes, devices, and 


aids that will provide students with ideas for writing should be used. 


_ Herzberg. Radio and English Teaching Sete Problems 
and Procedures, D. Appleton-Century Company, New York, 9 Pel. 
“George H. Fern, Elden, and Robbins. Teaching with Films, 


Bruce Publishing Company, Milwaukee, 1917, p. 1. 


3 me Expanding Role of Education, op. cit., p. 195. 
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This study justifies itself in terms of the lack of | 


satisfaction with the teaching of written communication today and the 


4 | dearth of research concerning specific aspects of the teaching. It 
intends to investigate the sources which teachers of tenth-grade | 
| composition in Massachusetts are using to provide the content for their 


students! writing. It is the hope of the writer that this study may 


become a part of the "mass of information, sufficient to justify 


indisputable conclusions, upon thich the recommendations for action can 
| be based." ..,It is hoped that "such scientific procedure will approach 
Francis Bacon's ideal of the inductive method and will perhaps contribute 


results which will be of great value.” 


George S. Wycoff. "The Object of Freshman eta orn Ou 


College English, March, 1949, p.320. 


CHAPTER IT 


RESEARCH RELATED TO THE PROBLEM 


The writer has been unable to discover any investigations or 
previous research of a similar nature. However, related research on 
certain aspects of written composition have been conducted. Examples 
| of these studies are: 

1. An evaluation of instruction in written composition. 


2. Three studies of assignment preferences in written 
composition, 


3. Exercises and a Workbook for improving description, 
and a follow-up study of the Workbook's effectiveness. 


lh. Two surveys of students' interests. 
It should be emphasized that these studies do not exhaust 


research in problems related to the present one, they merely sample it. 


Dissatisfaction with the teaching of written composition is 
not new or restricted to any one grade-level. Research on the 
college-level? as well as investigations in elementary and secondary 
schools show that students lack training in the power of observation 


and in the organizing of the ideas they do possess. 


Ine only reference to teachers! use of aids for the content 
of written composition the writer was able to discover was one article, 
"The Use of Films and Other Visual Aids in the Teaching of Composition," 
by William Lewin, Educational Screen 10:276-7, November, 1931. 


euch studies as Leon Renfroe Meadows', "A Study of the 


Teaching of English Composition in Teachers Colleges in the United 
States," 


Contributions to Education, Number 311, Columbia University 
Press, New York, 1920. 
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In evaluating English instruction in the state of New York, 
i: 


Dora V. Smith” found that of the classes observed in written composition, 


"two-thirds of the lessons were on form only." Pupils examined in the 
testing program made better scores on the quality of their composition: 
one, if their teachers had emphasized enriching experiences; two, had 
helped them sense what was valuable in their own experiences; and three, 
had directed them in the most varied and effective expression of the 
experiences from the point of view of power and concreteness as 

opposed to accuracy alone." 

G. H. Nicholson? made a study of the effectiveness of two 
types of composition assignments given to two hundred and fifty tenth- 
grade, college=preparatory students in one school. He found that the 
situation assignment was more satisfactory than the topic assignment. 
The situation assignment, since it was "more stimulating, produced a 
sufficient quantity of ideas and trains the student to meet real life 
situations, now or later ."4 He also indicated that better textbooks 
had been doing this since 1929. 


1 
Dora V. Smith. Evaluati Instruction in Secon School 
English, A Report of a Division of the New York Regents' Inquiry Into 
the Character and Cost of Public Education in New York State, English 
Monograph, Number 11, N.C.T.E publication, Chicago, 191, p. 152. 
2 
Ibid, p. 152. 


36, H. Nicholson. Experimental Evaluation of the Results 


Obtained by Two Types of Composition atee Unpublished Ed.M. 
Thesis, B.U. School of Education, Boston, 1939. 


I bid, p. 15. 
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In a study of students’ preferences in written composition 
assignments in grades seven, eight and nine, Catherine McDonala! found 
that topics dealing with personal experiences rated highest. Hobbies, 
aviation, radio, and pioneering were also of high interest. She found 
too that junior high school pupils’ response in written composition was 
dependent on their interest in topics as well as on the teacher's 
motivation of the situation. 

Katherine Alberti,” surveying the preferences of students for 
certain forms of written assignments and topics of interest in grades 
ten, eleven, and twelve, found that topics used in the assignments 
influenced the students’ preferences more than did the forms. It is 
interesting to note that although topics about movies rated 
consistently high, topics pertaining to books fluctuated between high 
and low. 

The reasons prompting the writing of A. W. Johnson's? service 


paper, Exerci in Using the Se o Improve the Content of Wri 


Composition, were: 


1 
Catherine B. McDonald. Student Preferences in Written 


Composition Assignments in Grades Seven, Eight, and Nine, Unpublished 
BeAr. Thesis, B.U. school of Education, Boston, 1939. 

2 

Katherine Alberti. Student Preferences in Written 


Composition Assignments in Grades Ten, Eleven, and Twelve, Unpublished 
Ed. M. Thesis, B.U. school of Education, Boston, 1945, 

3 

Adelaide W. Johnson. Exercises in Using the Senses to 
seprove the Content of Written ity tion, Unpublis Ed.M. Thesis, 
B.U,. School of Education, Boston, ° 
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1. The amount of time spent in the English classroom on 
correct usage, punctuation, and capitalization as a means 
of communication greatly exceeds the amount of time spent 
| in developing ideas for and improving the content of 

| composition. 


| 2. It should be the fundamental aim of every teacher of 
/ English composition...to show the pupils that the material 
for communication should come from the pupils’ owm back- 
ground and experience. 
| A Workbook for improving the writing of description was 
designed by Wilhemina Ready in 1947. These exercises were devised to 
stimulate the process of observation, reflection, imagination, and 
expression. Since "any description that is written....indicated in 
some measure, the introspection of the writer," stimlation was aroused 
through a series of sensory experiences. 

In 199 Warren Goss? tested the value of the Workbook in 
eighth and ninth-grade classes in a Massachusetts public school. He 
found in his pre-testing that there was no significant difference 


between the Experimental group and the Control group. However, at the 


end of the study, students in the Experimental group showed a marked 


improvement in their descriptive ability and vocabulary. 


a 
Wilhemina C. Ready. A Method for Teac the - 


Process to Improve Descriptive Ability, Unpublishe oM. Service 
aper, B.U. School of Education, Boston, 19)7. 


2 
Ibid, ps, 15. 
3 


Warren Goss. Evaluation of a Method for Teaching the 


preeg ne. Process to Improve Descriptive Abilit 5 Unpublished Ed.M. 
esis, B.U, ool of Education, Boston, ee 
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Two recent surveys of interest areas were conducted by 
W. W. Hall’ and R. E. Briarton.2 Hall surveyed twelfth-grade terminal | 
students in seven Maine schools; and Briarton, using the same instrument, | 
investigated the interests of terminal students in ten Western | 
New York schools. Hall found that all boys indicated greatest interest 
in driving automobiles, listening to the radio, and television. Girls 
were most interested in listening to popular music. Briarton found 
that driving automobiles was of primry interest to boys in New York 
state; and dancing was the first interest of all girls. Writing, as 
an English class activity, ranked lowest among all boys in the New 


York survey, and only twenty-eight per cent of all girls indicated 


interest. Of the girls in the Maine survey, only 20.7 per cent showed 
interest in writing, as a class activity; and 12.5 per cent of the 
boys indicated interest. 

These references on the Various aspects of written 


composition; the assignment, the form, the content, and the status 


of written composition, have a close relationship to the present 
study, which will attempt to discover what sources are being used for 


the content of written composition in grade ten. 


lyoodrow W. Hall, A Survey of Interest Areas Among Non-—College 
Twelfth-Grade Students in Seven Maine Schools, Unpublished Ed.M. Thesis, 
B. U. school of Education, Boston, 1949. 


Robert E. Briarton. A Survey of Interest Areas Amo 
Twelfth-Grade Non-—College Students in Ten Western New York Ae 
_ Unpublished M.A. Thesis, Boston University, Boston, 19L9. 


. 
i .. 
: 
’ > 
j 
— wT 
a eS : - 
7 
r : 2 we * oe z + . , “as 7 
7 : ’ : : - . - 4 { Y tp 
- * +§ sie} »« - i4 J - 1. a | Pils pat eerrojak 
» 
> 


is edt to dnén : weSf drs yysiviteos eesfo e es yghiitaw ak sessodnt 
oJastodnt besad tbak eyod ; 
- > 
micvitw io efoades exvolgsWend an seousylo:t sport oe 
f 
a c ; noo ots rot at? .dnemrpierca edt 3 rots teogmos. | 


: Jnenema edt of qidenottsfot eco s syed ,colsleoemdo Hit © Yo 


Mie © 
Pe 

. 

c 

' 

‘ 

c 

é 

‘ 


1 


. ‘ . } . ~o oc e rw , Sos e he 
x i weted ‘@ eeowoe: cadw tevoor lb 


ed ebstp at noteteoamoo met Lem % tn 


» 


ene lloo —io4 promA ceeth testsdal ‘lo - 


| eleod! ieBe me Nore b dag ye food 


| CHAPTER III 
PLAN OF INVESTIGATION 


Two methods of gathering information were used in this survg: 
| 1. Direct observation and interview. 
| 2. A Data Sheet 


Procedure. Nine communities were chosen according to popula- 
a aad 


| tions, ranging from 7,000 to 84,000 population. This method of selection 


was used to insure observation in various sizes of schools as well as in 


different types of communities. Letters were sent (Letter A) to nine 
superintendents of schools asking permission to visit tenth-grade composition 
classes in their systems. | 

A Data Guay. divided into three parts, was constructed to 


_ obtain information from a larger number and more widely scattered schools. 


As Leonard V. Koos* stated: 


Usually, although not always, the aim of a questionnaire 
survey is to secure information admittedly not final, but presumably 
desirable in view of the lack, for the time being, of more fundamental 
procedures of evaluation. 


A study of textbooks, magazines, courses of study, and current 
educational literature was made to determine what material should be 
considered in the observation of classes as well as included in the Data 


Sheet. Many helpful suggestions came from teachers and students. Fourteen 


sources which could be used to provide the content of written composition 


were finally selected. 


1Note: The word, "Questionnaire," because of possible unpleasant 
connotations, was avoided in all survey material. 


iced V. Koos. The Questionnaire in Education, The Macmillan 
Company, New York, 1928, p. 17h. 
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Part I contained questions pertaining to the school; to the 
specific tenth-grade composition class; and to the background and 
training of the teacher. 

Part II contained the fourteen items which could be used as 
sources for the content for written composition. 

Part III contained short-answer questions concerning: 
organization of classes; and best single sources for the content of 
written composition. 

Before the Data Sheet was finally completed, twenty trial 
copies were distributed to teachers in service to aid in discovering 
ambiguity of directions, and suitability of material, Subsequently, a 
few changes in form and mterial were suggested and made. 

Data Sheets and Letter B, the covering letter, were mailed 
to the principals of oh6 public high schools in May, 199. Addresses 
were obtained from the Education Directory, 1948, a Bulletin of the 
Department of Education, Commonwealth of Wassachusetts.+ A Data Sheet 
was sent to each high school listed in the bulletin except those 
schools to which visitations were planned or already had been ileal 
In other words, letters were sent to all public schools in Massachusetts 
asking for either the privilege of observing tenth-grade composition 


classes or for the completion of the Data Sheet. 


leaucational Directo 1948, Bulletin of the Department of 
Education, p. 10-19, pe 2o—sle 


2 

The six public high schools in Massachusetts listed under 
the administration of one principal and having both a 3-) year or h-6 
year organization were sent one data sheet per school. 
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Samples of Letter A, Letter B, and the Data Sheet are included 
in the Appendix, page 68. The purpose of the study was stressed in both 
letters so that both superintendents and principals would understand 
that the survey was neutral and not being conducted to criticize school 
systems, administrators, or teachers. 

Follow-up cards were mailed after two weeks to all high schools 
that had not answered. This card reminded the principal of the Data | 
Sheet he had received and re-emphasized the writer's appreciation of 
| his cooperation. 12.6 per cent of the answering schools responded to 
this follow-up. 

Number of students considered in survey. Teachers answering 
the Data Sheet were asked to select one tenth-grade class (see 
Directions in Data Sheet, page 70); therefore, the representation of 
the entire Massachusetts tenth-grade population was necessarily 
narrowed. However, teachers of ,20) students (the Annual Report of 
the Department of Education for the year ending June 30, 1948, listed 


14,060 as the tenth-grade membership for the state) were included in 
the survey by Data Sheet. In addition, the teachers of approximately 
400 students were observed and/or interviewed. 

Limitations. This survey has limitations. The writer feels 
that a larger number of schools and teachers in a greater variety of 
classes would have enhanced the worth of the study. However, care was 
> taken to provide for as wide a sampling as possible by observing and 
interviewing three to six teachers in each school. By asking the 


teacher completing the Data Sheet to select only one tenth-grade class 
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and indicate the desired information, a sampling within schools was pro- 
vided. Limitations are implied also in the extent to which the Data 
Sheet is not valid and/or reliable. 


Analysis of Data Sheet. For the purposes of this study, an 


analysis of the Data Sheet or questionnaire will be made according to 


methods suggested by Koos 2 


and Toops.” Its efficiency in obtaining the 
required information (validity) will be established by showing the 
distribution of returns to be representative, and by indicating the 
"unequivocal" nature of the items. Its reliability will be established, 
inasmuch as possible, by considering the respondents! ability and 


willingness to answer the questions.> 


Distribution of returns by size of school, 26 Data Sheets 
were sent out; 12, or 57.7 per cent, were returned. Of the nine 
superintendents to whom Letter A was sent, seven answered; two indicated 
that it would be impossible to visit their schools at that time, one 
sent a Course of Study and an invitation to visit his school after 
school hours; and four responded with an invitation. Arrangements were 
made with the teachers whose classes were to be observed. Since 


information obtained in this manner was not so objective and extensive, 


7 
Leonard V. Koos. The Questionnaire in Education, The Macmillan 


Company, New York, 1928. 


Searbert A. Toops. "Validating the Questionnaire Method," 
Journal of Personnel Research, II: 153:169, 1923-2). 


Avethod adapted by C. P. Quimby. "Survey of Speech Education 
in Schools of Massachusetts," Unpublished Ed. M. re B. U. School 
of Education, Boston, ae 
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findings are given separately, (page62) exclusive of information 

| indicated on the Data Sheets. 

| The schools were divided arbitrarily into the following groups; 
"A, schools in towns less than 10,000 population; 


"BM", schools in cities of 10,000 to 20,000 population; 


» schools in cities of 50,000 to 100,000 population; and 


"“E", schools in cities over 100,000 population. 


Table I, tabulated according to the above division, indicates 


TABLE I 


DATA SHEET RETURNS BY SIZE OF SCHOOLS 
SS 


"¢, schools in cities of 20,000 to 50,000 population; ! 


Total Public Number Returns % 
Schools Receiving from Returns 
Data Sheets Schools from Schools 

nan 148 82 554 

npn oe 21 65.6 

"cr 2h 19 79 22 

"pu 10 6 60.0 

ng 32 1, 43.7 

TOTALS: 2h6 142 5767 


Table I. Each group had a percentage of returns great enough 
to be meaningful. 
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! Table II,the Geographical Distribution of Returns by Counties, 


| is a more significant analysis of validity. 


TABLE ITI 
DISTRIBUTION OF RETURNS BY COUNTIES 


Number Schools Number Returns % 
Receiving Sheets From Schools Returns 
me EEE 
Barnstable 9 7 1767 
Berkshire 8 5 eh AE 
Bristol 13 7 53.8 
‘Dukes 3 2 66.6 
Essex 23 13 56.5 
Franklin 10 8 80.0 
Hampden 15 8 53.3 
Hampshire 8 6 75.0 | 
Middlesex 45 25 5565 
Nantucket 1 0 
Norfolk 27 15 55.5 
| Plymouth 18 8 42.2 
Suffolk 22 phi 50.0 | 
Worcester : by 27 61.3 
__ TOTALS: 246 142 5707 
Table II reveals validity of returns from all counties but 
Nantucket, which is not represented. 
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Failure of schools to respond. As suggested by Toops,~ an 


analysis was made of replies received during the six weeks to determine 
if there were any selection in early or late replies. There appeared 
to be none based on size of schools, types of aids used, or number of 
aids used. From this fact, as well as the information listed above, 


the representativeness of this survey is indicated. 


Analysis of questions and answers. Following the question 
suggested in The Review of Educational Research® the types of answers 


required for each item on the Data Sheet have been classified in the 
following categories. 

a cg a a ay 

TABLE III 

CLASSIFICATION OF TYPES OF ANSWERS REQUIRED BY DATA SHEET 
SS 
Number of Items 
—tt— iii az 


1. Simple information 11 | 
2. Variable verbal responses 0 
3. Yes and No Bf 
. Checking (encircling) 72 | 
5. Ranking 0 
6. Rating 0 
7. Weighing 1 
| TOTAL: 85 
| 


B 
Toops, op.cit., pp. 153-169. 
Review of Educational Research, 1:2), June, 19). 
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Since the aim in forming items for a questionnaire is " to 
| designate their definite and equivocal character" ,* answers classified 
under 1, 3, and indicate valid items. According to these standards, 
| only one item, question A. Part III, was non-valid. 
Reliability of Data Sheet. Since most of the Data Sheet 
consisted of checking only when the aids were used, true reliability 


2 
according to Koos! method cannot be established. It was impossible 


to tell whether teachers were unwilling to answer or whether they did 
not use the aid. After the answers had been compiled, the Data Sheet 
was analyzed for the respondent's ability to answer as well as his 

| willingness to answer, a method recommended by Koos for establishing 


reliability. Table IV summarizes this information. 


TABLE IV 
ITEM ANALYSIS OF THE DATA SHEET 


Ability to Willingness to Both Satisfactory ! 

answer doubted answer doubted Criteria on both Total | 

Doubted counts | 

— eT 

Fact 0 2 0 9 n | 
Opinion 0 0 0 a 1 


LAE ASe See es Tee oe a el | 
Total Number ) 


Questions 0 3 ) 9 Zz | 


Table IV indicates a majority of fact questions which the 


teachers were both willing and able to answer; the consistency with 


which schools responded is a measure of the reliability of the instrument. 


lx0os, op.cit. p.76. 
: -« 100. 
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A STUDY OF THE SOURCES USED TO PROVIDE CONTENT FOR WRITTEN COMPOSITION IN GRADE TEN 


Mary E. Curran Boston University 
School of Hducation 


Dear Colleague: 

This data sheet is one means of collecting infcrmetion for a thesis concerned 
with teaching aids and materials being used to provide the content of written 
composition On the tenth-grade level, 

Would you please select one tenth-grade class in which you teach written 
composition and either check or write the desired information concerning it in the 
Spaces indicated beside each item below. 


PART I 

Name of school; 

City: 

Type of tenthegrade class: College Commercial Total number in class; 
General Trade Boys 
Other classification Girls 


Teeeher: Male Female 
Training: Liberal Arts College Degree Year 
Teachers College Degree Year 
Year of last course in English; 
Year of last course in The Teaching of English: 


Total teaching experience; Years teaching English willingness to respond doubted 


PaRT II 
Please place a check mark ( //) in the space beside each item below (1-14) if 
you have used it at least once this year to provide the content for written compositior 
Items 1-3: 
Please encircle the "M" if you used the aid primerily as motivation. 
Please encircle the "R" if you used it as a means of presenting written 
composition or as a reward for good writing. : 


Date: 


1. Assemblies} Within school M R 
Outside of. school 
2. Dramatics: School productions M R 


Amateur community produetions 

: Professional theatre productions M R 

3e Scehool journeys: Within school property M R 
Outside of school 


Items 4-14: Whether or not you make use of the following aids, please indicate 
Ownership as follows; 

Encircle the "S" if the aid is owned by the school; "7" if it is owned by th 
teacher; "C" if it is owned by the community; and "P" if the aid is owned nail used 
by the pupil. (More than ene letter may be encircled if nécessary,.) 


4, Books; Text 
Fiction 
Non-fiction 
Se Exhibits; Graphic materials (maps, etc.) 
Specimens 
fodels 
Collections 
Live animals 
Others 
6. Film strips; 
7. Magazines:: ‘School publications 
Commercial publications 
8. Motion pictures; 


9. Newspapers: Sehouvl publications 
Commercial publications 

10, Radio; 

11. Recordings: 

ti. Slides : 

15, Still pictures: § Pupil-made 
Teacher~made 
Commercially made 
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mposition independently organized so that individuals or small 
fferent but related problems? Yes: No; Example; 


‘Wheat do you consider your best single source for the content of written 
eomposition in the tenth grade? (You may write one of the aids mentioned above 
or One not given in the list,) 


If you wish a copy of the results of this study, kindly check here: 
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Lack of information to which the results of this study could be 
compared made it impossible to complete the reliability of the Data Sheet 


BP 


: 
as suggested by Koos. Its reliability therefore is limited. | 
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CHAPTER IV 


INTERPRETATION OF RESULTS 


PART I 


Part I of this chapter will be concerned with the presentation 
of data as reported by 57.7 per cent of the teachers of written comm- 
nication in the tenth grade of Massachusetts public schools. Since the 
extent of the validity and reliability of the returns was indicated in 


Chapter III, it is assumed that the facts reported in this chapter can 


be considered meaningful. 
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Table Ve Use of aids for content. Fart II of the Data Sheet asked 


|» the respondents to "place a check mark / ) in the space beside each item 


below (1-1) if you have used it (the aid) at least once this year to 
provide the content for written composition." Table V shows the number 
of teachers who checked the items and the percentage of teachers answer- 
ing who checked the items. 

Table V. The most frequently used aids were Books. Fiction rated 


highest, with Textbooks and Non-fiction each rating second. There was 


a marked drop in the next most frequently checked item, School Assemblies. 


It is interesting to note that six teachers used Television in their 


teaching, although only three schools owned sets. (See Table XII) 


28 


TABLE V 
USE OF TEACHING AIDS FOR THE CONTENT OF WRITTEN COMPOSITION 
' GRADE TEN, 19),8-19 
| No. of teachers % of teachers 
using aid using aid 
Assemblies: Within school 808 = =~ = = = = -5663 
Outside of school Be ee ee ew ow 526 
Books: Text ldje ---+--+-- Te2 
Fiction 1068 ---+---=-= Thed 
Non-fiction 10m 2 = = = = = =73 62 
Dramatics: School productions 532° -- 2 = = -38.3 
Amateur community productions - - - - = = = = 27 
Professional theatre productions hi- - - - - - = - 28.8 
Exhibits: Graphic materials (maps, ete.) Il6- - = = - = = -32.) 
Specimens 22 - = = = = = -15,6 
Models 2B----- - = 1907 
Collections Q2n we eee = 15.4; 
Live animals lle = == == = = 767 
Film-strips lj-------- 905 
Magazines: School publications l0e =~ 2 = = = = 7h 
Commercial publications 532 ee we = = = =38.8 
Motion Pictures lge------ ~275 
Newspapers: School publications 2Q- - - = = - @ =20.)) 
Commercial publications B5-------- 2.6 
Radio 55- e ee ~ = = -38.5 
Recordings lee --- = = ~29.5 
School journeys: Within school property ye ee ee = = 9,8 
Outside of school le - = = = = = =28,8 
Slides l2é- = = -=- == = 86) 
, Still pictures: Pupil-made l7- = ---- = -11,.0 
Teacher=mnade lle = = = = = = = 7.7 
Commercially=made 20- = = = = = = ~1/.0 
Television 6 - ee ee - - 2 
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Table VI. Use of aids primarily as motivation. The extent i 
to which the first three aids listed on the Data Sheet were used 
primarily as motivation was investigated in the first section of Part 
II. Teachers wefe asked to "Encircle the 'M' if you used the aid 


nl 


primarily as motivation. Table VI shows the number and percentage 


of teachers who encircled the "M", 


TABLE VI 


USE OF AIDS PRIMARILY AS MOTIVATION 


SS SS SS SSS SS SS SS eS SS SS SS een ee SSS SSS SS SS SSS SSS Se 


No. of % 
teachers using aids of 
as motivation teachers 
Assemblies: Within school ) 
Outside of school) 93 38.3 
School productions 39 27h 
Dramatics: Amateur community productions) : 
Professional theatre productions 18 12.6 
School journeys: Within school property) 
Outside of school ) 17 11.0 


Table VI shows that the majority of those using Assemblies, 


Dramatics, and school Journeys used the aids to motivate written compositin 


Note: Motivation is used synonomously with stimulation in this 
study. For example, teachers might urge students to attend Assemblies and 
Productions of Dramatics and to participate in School Journeys in an effort 
to inspire students or to create a desire for writing. 
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Table VII. Use of aids for presenting composition or as a 
reward for good writing. The first section of Part II asked the 


respondents to "Encircle the 'R' if you used the aid as a means of 


1 
presenting written composition or as a reward for good writing." 


TABLE VII 


USE OF AIDS FOR PRESENTING COMPOSITION OR AS A REWARD FOR GOOD 
WRITING 


No. of teachers using 

aid for presenting 

composition or as @ of teachers 
a reward for good 


writing 
| Within school 
Assemblies: elias: ot getioot} 21 14.0 
School productions ) 1 9.8 
Dramatics: Amateur community productions) ‘ 
Professional theatre productions 13 9.4 
School Journeys: Within school property) 1) 9.8 


Outside of school 


Table VII. The number of teachers indicating the use of 


each item was fewer than in the previous table. In other words, more 
teachers used Assemblies, Dramatics, and School Journeys for purpose 


of motivation than they used them for presenting or rewarding good writing. 


1 

To Illustrate: A Student who has written something of value 
might be allowed to present the composition to a group, or the best script 
might be selected for dramatization. 
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Table VIII. Use of aids as motivation and as a means of 


| presenting written composition or asa reward for good writing. Table 
VIII shows the number of teachers who encircled both "M" and "R" in 


Part II. 


] TABLE VIII 


USE OF AIDS AS MOTIVATION AND AS A MEANS OF PRESENTING WRITTEN | 
COMPOSITION OR AS A REWARD FOR GOOD WRITING | 


No. of teachers using | 
the aid for two-fold % of teachers 


| purpose 
on 


Within school 


Assemblies? Outside of school 0 = | 
School productions ) 13 
Dramatics: Amateur community productions) 
Professional theatre productions 0 = 
School journeys: Within school property ) ‘ 
Outside of school | 
| 


Table VIII. This table shows that only 1.) per cent of 


the teachers used one aid, Dramatics, (School Productions, or Amateur 


Commnity Productions) for the dual purpose; motivating, and presenting 
or rewarding good writing, 
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Table IX. Use of aids as sources of ideas for written 
) | composition and motivation. Table IX shows the number of teachers 


} who checked the items and encircled the "M", 


| TABLE IX 


USE OF AIDS AS SOURCES OF IDEAS FOR WRITTEN COMPOSITION AND | 
AS MOTIVATION | 


>I IEIIIIIIEEEeEeEEeEeEeE—eee——————————eeeeeee 


No. of teachers using 


aid for two-fold % of teachers 
purpose | 
Within school ) 
ower Outside of school) 15 10.5 
) 
School productions y th 10.1 


Dramatics: mateur community productions) 
Professional theatre productims 0 = 


School journeys: Within school property) 13 
Outside of school 


Table IX. This table indicates between 9.4% and 10,54 of 


the teachers answering used the aids both as sources of ideas for 


written composition and as motivation. 
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Table X. Use of aids as sources of ideas for written 


composition and as a means of presenting or rewarding good writing. 
! The table below shows the number of teachers who checked the items 


and encircled the "R" in Part II of the Data Sheet. 


USE OF AIDS AS SOURCES OF IDEAS FOR WRITTEN COMPOSITION AND AS A 


MEANS OF PRESENTING OR REWARDING GOOD WRITING | 


No. of teachers using 


purpose | 


-... Within school 
a Outside of cpa 16 8.9 
Dramatics: School productions ) 18 | 

| Amateur community productions) 1-9 
Professional theatre productions 9 15.8 
School journeys: Within school property) "I 1 


Outside of school 


Assemblies and Dramatics for the two-fold purpose of sources of ideas 


Table X. The above table indicates that more teachers used 
for written composition and as a means of presenting or rewarding good 


writing, than for the two-fold purpose of sources of ideas for written 


TABLE X 


ES ee 


aid for two-fold % of teachers 


composition and as motivation. 
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! Table XI. Use of aids as: sources of ideas for written 
co siton; as motivation; and as a means of presenting or rewardi 
good writing. The table below indicates the number of teachers who 


checked the items and encircled both "M" and "R" in Part II. 


TABLE XI. 


! USE OF AIDS AS SOURDES OF IDEAS FOR WRITTEN COMPOSITION: AS MOTIVATIONS 
| AND AS A MEANS OF PRESENTING OR REWARDING GOOD WRITING 


No. of teachers using % 
aid for three-fold of teachers 
purpose 


ee 


it 


Assemblies: Within school ) 


Outside of school) i. 2269 
F School productions \ 
BESUOESCO?) vAneteur community phodustianad 12 11.8 
Professional theatre productions 0 - 
Scheol journeys: Within school property} 2 2.8 
Outside of school . 
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Table XI. This table shows that many fewer teachers 
used School Journeys for a three-fold purpose than used Dramatics 


(School Productions and Amateur Community Productions) or Assemblies 


for these purposes. 
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TABLE XII. Ownership of aids. Part II, section two (l~-1)) 
asked the teachers irrespective of their use of aids, to indicate 
ownership as follows: "Encircle the 'S' if the aid is owned by the 
school; 'T! if it is owned by the Teacher; 'C' if it is owned by the 
community; and 'P' if the aid is owned and used by the pupil." 

TABLE XII. Although it is generally assumed that all 
schools own books, the figures as recorded on the Data Sheets do not 
so indicate. A possible explanation may be that the teachers felt 
that the books which were available did not possess suitable material 
for sources of written composition; therefore, they should be ignored. 

Two teachers wrote, "Rented" on their Data Sheets beside 


motion pictures, and one teacher qualified recording by writing, "Tape 


recorder." 
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Table XIII. Use of aids according to size of community. 
Table XTIT shows the use of aids in schools where the population is 
under 10,000; from 10,000 to 20,000; from 20,000 to 50,000; from 


50,000 to 100,000; and over 100,000. 


| ee 


TABLE XIII 


USE OF AIDS ACCORDING TO SIZE OF COMMUNITY 


Number of % of Average no. 
teachers teachers of eids per 


enswering answering teacher 


Schools in towns under 10,000 pop. 82 57.7 6.9 

Schools in cities 10,000-20,000 pop. 21 14.0 74 

Schools in cities 20,000-50,000 pop. 19 13.3 8.5 

Schools in cities 50,000-100,000 pop. 6 4.0 4.8 

Schools in cities over 100,000 pop. 14 9.8 9.5 
TOTAL 142 


Table XIII. Teachers in cities where the population is over 
-|100,000 used more teaching aids than teachers in cities of less than 100,000. 
Teechers in cities of 50,000 to 100,000 populations used fewer aids than 
teachers in any other size commnity. The writer believes that too mch 
emphasis should not be placed on the latter group because it is not so 


representative a sampling as the other four groups. 


AS A i 


= = ~ . oe —— ea © 
~- : : ; -- - - - ~--~ - Se Oh a ee re te ee — » - 
° oa pa ai at ee =e ee ee 
~ 
: ‘ 
i ae m —s a naneenaat a @ encegrrers - ORE ATES EET TA APN pO 
ww > Ml 
. i@ . 2, ¢‘“~ 4 Le ir di 
‘ : r —_ : f eo f ? } fr . 
a s - ° t ve - ' Cid 


, . . . ~e u Py! . & g7i B *] tebe) © 1 


ed: : . COP 00-000), OG- ee ttip tnd. e ndiod s.,,. 
4 ‘ 


a 


: a.& et . ft ot fen eo) a C fe a Dnt +¥ nt © foo’ se 


_ 
= 


-—- « -e- 
— oF Oe ie em 


ee 
—— 


ae) i 
£ 


: “ ry 7 s 
shie'acticoeg etcer beg a’ 000, OF 


wIys Lingog 000, OOL od, 000. 0c ef 


ripe & Time rea be : 4k <0 a a - 
caveat tet buy ait aici ec te 


‘oevnoed ceOm wedsnl oe 


Table XIV. Use of aids according to number in class. 
Directions on the Data Sheet asked the respondent to "select one 
tenth-grade class in which you teach written composition". Part I 
asked the "Total number in class." Table XIV, compiling the information 
from both sections, is divided according to classes of more than 20 


pupils, and 20 pupils or fewer. 


Basa 81S SR EE ee a ee ee ee ee ee 
TABLE XIV | 

USE OF AIDS ACCORDING TO NUMBER IN CLASS 
No. of teachers % of teachers Average No. 


answering answering of aids 
per teacher 


20 Pupils or fewer 25 17.6 7.8 
More than 20 Pupils LET 82.2 Te2 
TOTAL: 142 


Table XIV shows a slight difference in the use of aids 
according to size of class. The teachersof smaller classes made 


slightly greater use of aids (.6) than the teachers of larger 


classes. 
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Table XV. Use of aids according to sex of class. In the 
following table, classes of boys or a majority of boys are distinguished 
from classes of girls or a majority of girls, or classes where boys 
and girls are divided equally. 
| TABLE XV. 
USE OF AIDS ACCORDING TO SEX OF CLASS | 
No. of % of Average No. | 
teachers teachers aids per | 
answering answering teachers 
All boys or more boys than girls 48 33.8 8.5 
|All girls or more girls than boys 73 51.4 6.8 
|Girls and boys equally divided 10 7-0 6.3 
Sex not indicated 11 Jat 6.8 
TOTAL 142 


Table XV reveals greater use of aids in classes where 
boys are in the majority. 
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Table XVI. Use of aids according to type of class. Part I 


| asked the teacher to check the type of class about which he was 
reporting. Of the 142 respondents, 7 teachers chose General groups. 
Since classes that could be classified as College and Commercial were 


checked separately, it is assumed that General referred to those 


studemts not preparing specifically for college or office training. 


TABLE XVI 


USE OF AIDS ACCORDING TO TYPE OF CLASS 
a ea 


No. of % of Average No. 
teachers teachers of aids pr 
answering answering teacher 


= 


College 59 41.5 PY 
Commercial 9 6.3 8.8 
General 7h 52.1 7.6 
Trade 0 0 7 
TOTAL 142 


Table XVI reveals Commercial groups used more aids than 


either the College or General classes. 
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Table XVII. Use of aids according to sex of teacher. 
Part I of the Data Sheet asked the respondents to check their sex. 


Of the 1,2 respondents, 109 were women. 


TABLE XVII | 
USE OF AIDS ACCORDING TO SEX OF TEACHER 
fs A EE ee 


No. % of Average No. 
teachers teachers of aids per 
answering answering teacher 

Male 33 23 ° 2 t e 9 
Female 109 76.7 Tel 


Evidence in Table XVII shows that men teachers used slightly 


more aids (.8) than women teachers. 
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| Table XVIII. Use of aids according to teaching experience. 


Part I asked the teachers to write the total number of years they had 
| been teaching. Divisions of 5 years, 6-10 years, and more than 10 


years were made for tabulating material in Table XVIII. 


l TABLE XVIII 


USE OF AIDS ACCORDING TO TEACHING EXPERIENCE 


No. of % of Average No. 
teachers teachers of aids per 
m swering answering teacher 
5 years or less 39 27 t2 
6-10 years 23 16.2 8.5 
More than 10 years 80 63.3 6.8 
EE SEED, OE a ee ee ee ee ee ee re 
TOTAL: 12 


| Table XVIII indicates respondents teaching between 6 md 10 


years used mare aids than those with either less or greater experience. 
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| Table XIX. Use of aids according to experiemce in teaching of ! 
| English. In Part I, teachers were asked to indicate their experience 


in teaching English. Two teachers did not give the number of years they 


_ had been teaching English although all respondents wrote the total number 


of years experience. 
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TABLE XIX 


USE OF AIDS ACCORDING TO EXPERIENCE IN TEACHING OF ENGLISH 


eS 


No. of % of Average No. 
teachers teachers of aids per 
answering answering teacher 

5 years or less hy 30.9 Tek 
6 = 10 years 27 11.9 9.3 
more than 10 years 69 48.6 6.9 


Table XIX. As in the previous summary, respondents who had 


been teaching English between six and ten years used more aids than 


j either of the other two groups of teachers. 
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Table XX. Use of aids accarding to education. Part I of 
the Data Sheet asked the type of college which the respondents had. 


attended. Three teachers had both baccalaureate degrees from liberal 
| arts colleges, and graduate degrees from schools of education. These 
| answers were classified under teachers college, since the teachers 


had professional training in schools of education. 


TABLE XX 
USE OF AIDS ACCORDING TO EDUCATION 


ee | 


No. of % of Average no, 
teachers teachers of aids per 
answering answering teacher 


Liberal Arts 126 88.7 6.9 
Teachers College 16 11.2 8.3 
TOTAL: 142 


Table XX indicates the use of substantially more aids (1.);) 


by the graduates of teachers colleges. 
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| Table XXI. Use of aids according to year of teacher's latest 


course in The Teaching of English. Part I of the Data Sheet asked the 
teacher to write the last year in which he took a course in The Teaching 


of English. Nineteen forty-five, or the year approximating the close of 
World War II, was chosen as the division for Table XXI. Since many | 
| G.I's have taken advantage of the educational opportunities afforded | 
them under The Bill of Rights, the writer considered this date a 


suitable one. 


(SRE ee ee SL eh a Lee tacts A A 

| TABLE XXxI 

USE OF AIDS ACCORDING TO YEAR OF TEACHER'S LATEST COURSEIN THE 
TEACHING OF ENGLISH | 

No. of teachers % of teachers No. of aids 


amswering answering per teacher 
Course in 195 or since 66 46.4 729 
No course since 195 76 53.5 7<0 | 


|e Be EE ae ee Es 2 a ee ee ee ae a 
TOTAL: | 12 


Table XXI. Teachers who have taken a course in The Teaching 


of English in the past four years used slightly more aids (.9) than 


those who have had no course since 195. 
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Table XXII. Part I also asked the respondet to give the ! 
latest year in which he took a course in English. Table XXII summarizes 


this information. | 


TABLE XXII 
USE OF AIDS ACCORDING TO TEACHERS LATEST COURSE IN ENGLISH 


Number of % of Average No, 
teachers teachers of aids pat 
answer answering teacher | 

|B 

Course in 195 or since 68 49.8 8.0 

No course since 1945 Th 52.8 6.7 

\V 
TOTAL: 1h2 | 


Table XXII. The compilation of data concerning respondents! 
latest courses in English and based on the same division as the previous 
table, indicates that those who have taken courses in English in the 


past four years used more aids than those who have not taken courses. 


+L Tax eldat 
' 4 . 
detisnd ni rnantroo feoce. 


re 
e 


‘ected dad netpotbnt. oft 
; = 


as ‘ la br. SS 
jon svad i¢ cad? able o1om beew eresy TIS 
| nage Ne? 


ere yi 


Table XXIII. Use of aids according to organization of 
“ae class. Part III (Question A) asked, "Is your class in composition 
organized independently so that individuals, or small committees, 
work on different but related problems? Yes:-~-No:-—~ Example-~-----. 
The table below reveals that 88 answered, "No"; )) answered, 


"Yes";2 answered, "Yes," and "No"; and 8 failed to answer. 


TABLE XXIII 


USE OF AIDS ACCORDING TO ORGANIZATION OF CLASS 


Number of Average number of | 
teachers answering aids per teacher | 
| Individual or small group 
organization hh 8.9 
No group organization 88 6.9 
Class and group organization 2 10.5 
TOTAL: 134 


Table XXIII. The teachers who had individual or small-group 
type forganization within their classes used an average of 2 aids per 


teacher more than the teachers who had no such group organization. 


Teachers who combined the two types of organization used more aids per 


teacher than either of the other two groups. 
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Table XXIV. Best sources for content of written composition. 
Part III (Question B) of the Data Sheet asked, "What do you consider your 


| best single source for the content of written composition in the tenth 
grade?" Since many of the teachers indicated they could not choose just 
one, and repetition of sources was apparent on the Data Sheet, the 


following table was compiled to show frequency of mecsi tions 


i} 

| 1} 

Pe ee i lt 

| TABLE XXIV | 

| FREQUENCY OF MENTION OF BEST SOURCES FOR CONTENT OF WRITTEN COMPOSITION 

eee 
Frequency of % of 

Mention Frequency 

Experience 105 7329 
Interests 80 5h.8 
Books 75 52.8 
Radio 30 isk 
Magazines 26 18.3 
Motion pictures 2h 16.9 
Newspapers 22 15.4 
Community life 21 14.7 
Personal observation a Hy i 11.9 
Collections and models 15 10.5 
Hobbies 12 8.) 
School affairs 12 8.1; 
Teachers! ideas 1 7-7 
Trips 6 2 
Extra-curricular activities . h 28 
Film strips 2 1.4 
Holidays, special events, etc. 2 Ly 
Pupils! courses in school z o7 
Interviews for biographies a 7 


The three most frequently mentioned sources were: experience, 


interests, and books. 


1 
See Appendix, p. for answers not tabulated in Table XXIV. 
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Part II = Summary of information from observations and 
interviews with teachers. Sixteen teachers in four schools were 
interviewed and observed. Three of the schools were in cities with 
populations under 10,000, and one was in a city with a population between 
20,000 and 50,000. 

The following information was gained from observation and 


interviews with the sixteen teachers of written composition in tenth 


grades, 


1. All teachers used books as sources for the content of 
written composition. 


2. Three teachers indicated their use of Assemblies, 
Magazines, Newspapers, and Radio, although none of these 
aids was observed in use. Radio was the only other aid 
observed in one teacher's room. 


3. No group or committee work was observed in any 
tenth-grade classes. Four teachers stated that group work 
was better suited to the upper years. 


lh. Five teachers said they believed that teachers should 

assign the topics for the content of composition in all but 

the groups where students had show imagination and 
exceptional ability. 


S. There was general agreement that there was no “one best 
source for the content of written composition." 


6. Two teachers stated that tenth-grade composition should 
stress mechanics of expression and the eleventh and twelfth 
grade classes should consider the content. 


7. Four teachers believed that multi-sensory aids were 
more useful in the lower mentality groups and not so necessary 
in the better groups. 


8. Only one school had a system in use for presenting Motion 
Pictures to English Classes. 


9. Three teachers found it impossible to use electrically 
run aids since the school lacked facilities. 
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10. In all situations, more aids were available than were 
being used. 
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CHAPTER V 


) SUMMARY AND CONCLUSIONS 


The findings of this survey offer definite information con- 
cerning sources for the content of written canposition in grade ten in 


Massachusetts schools. 


SUMMARY 


| Use of aids.l. Books were the most frequently used aids according to 

| information indicated on the Data Sheets and from the writer's | 
observation and interviews. Fiction was used by 106 teachers 
(74.6%); non-fiction by 10) (73.2%); and textbooks by 10) 
teachers (77.2%). (Amateur Community Productions were used 

the least of all aids.) 


| 2. Assemblies were used primarily as motivation by 53 
teachers (38.3%) in the survey. (School Journeys were used 
primarily as motivation by 17 teachers (11.0%). 


/ 3. Assemblies for presenting composition or as a reward for 
good writing were used by 21 teachers (1.0%). Thirteen 
teachers (9.4%) used Professional Theatre Productions for 
this purpose. 


lh. Professional Theatre Productions for hoth motivation and 
po ei or rewarding good writing were used by 2 teachers 
2.8%). 


5. Assemblies were used by 15 teachers (10.5%) for the dual 
purpose of motivation and as a source for the content of 
written composition. (None used Professional Theatre 
Productions for this two-fold purpose.) 


6, Amateur Community Productions of dramatics as sources 

for the content of written composition and as a mems of 
presenting or rewarding good writing were used by 18 teachers 
. (7.9%). (Only 1 teacher (.7%) used School Journeys for these 
) two purposes. ) 


7. Amateur Community Productions of dramatics for the 
three-fold purpose of sources of ideas for written composition, 
as motivation, and as a means of presenting or rewarding good 
writing were used by 12 teachers (11.8%). 
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Ownership of aids. 


1. Books were used by more schools than any other aid. One 
hundred and thirty schools (91.5%) owned Texbtooks; 125 
(88.2%) owned non-fiction, and 120 (8.5%) owed Fiction. 
One hundred and thirty-five teachers (95.7%) owned Fiction; 
132 (92.9%) owned Non-fiction; and 131 (92.2%) owned Text- 
books. One hundred and thirty communities (91.5%) 
communities owned Textbooks; 122 (85.9%) owned Non-fiction; 
and 121 (85.2%) owned Fiction. The most frequently used 
pupil-owned aid was Non-fiction books. (Television sets 
were owned by 3 (2.1%) schools. 


_ Number of aids used. 
1. Teachers in cities of over 100,000 population used more 
aids as sources of content for written composition than 
teachers in any other size community. Teachers in cities of 
50,000 to 100,000 population used the lowest number of aids. 


2. Teachers whose classes numbered 20 pupils of fewer used 
an average of 7.8 aids per teacher, and teachers of classes 
whose enrollment was more than 20 pupils used 7.2 aids per 

teacher, 


3. Teachers of classes of all boys or more boys than girls 
used 8.5 aids per teacher; and classes where boys and girls 
were equally divided used 6.3 aids per teacher. 


h. Teachers of Commercial English classes used 8.8 aids per 
teacher, and teachers of College divisions used 7.2 aids per 
teacher. 


5. Male teachers used 7.9 aids per teachers, and female 
teachers used 7.1 aids per teacher. 


6. Teachers who had taught 6 to 10 years used more aids (8.5) 
per teacher than teachers with more than ten years experience 


<8). 


7. Teachers with 6 to 10 years experience in teaching 
English used 9.3 aids per teacher, and those who had taught 
English more than 10 years used 6.9 aids per teacher. 


8. Teachers trained in a teachers college used 8.3 aids per 
teacher, and teachers educated in liberal arts colleges used 
6.9 aids per teacher. 
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9. Teachers who had taken courses in The Teaching of English 
in the past four years averaged 7.9 aids per teacher. Teachers 
who had no courses in The Teaching of English since 19h) 
averaged 7.0 aids per teacher. 


10. Teachers who had taken courses in English in the past four 
years used 8.0 aids per teacher, and teachers who had taken 
courses in English in 195 or since then used 6.7 aids per 
teacher. 


11. Teachers of classes combining committee or individual 
organization used 10.5 aids per teacher; and teachers of 
classes where no group organization existed used 6.9 aids 
per teacher. 


Best sources. 


Experience was considered by the largest number of teachers, 
105 (73.8%) as the best source for the content of written 
composition. (Interviews for biographies, and pupils! courses 
in school were each mentioned by only one teacher.) 


Conclusions. 


It was the purpose of this study to secure information con- 
cerning the means used by teachers of English to provide the 
content for written composition in the tenth grade in 
Massachusetts public schools. Information was obtained by 
Data Sheet and reinforced by the writer's observation of 
tenth-grade classes as well as interviews with teachers of 
tenth-grade written composition. 


1. The writer of this study does not mean to imply that the 
use of certain or many aids in teaching necessarily makes for 
excellent instruction. However, both previous research and 
the information revealed in this survey, indicating that 
direct experience is the best source for the content of 
written composition, justify the use of aids or devices to 
supplement that experience in providing content for students’ 
writing. 


2. Since all teachers surveyed used at least one aid, and 
many used more than one, teachers indicated a willingnessto 
use aids in their teaching. 


3. Although teachers considered direct experience, students! 
interests, and books to be the best sources for the content 

of written composition, all teachers are not using then. How- 
ever, continued emphasis on the use, organization, and purchase 
of aids may promote greater use. 
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lh. The sex of pupils, the sex of the teacher, his training 
and experience, the type, size, and organization of the 
classes influence the extent to which the aids are used, 


5. Teachers in larger communities, where it may be that more 
experience is required, and more funds are available, use 
more aids than teachers in smaller schools. 


Suggestions for further research. 
The writer has been unable to find a study of a similar nature 
in other locations or on other grade-levels. The findings of such studies 


would be a valuable addition to this investigation. 


A study of the frequency of use and relative value of 
specific aids for providing content for written composition would be of 
value. 

Studies of the success in written composition of students 
trained by teachers using multi-sensory aids wuld be meaningful to 


support the evidence of this study. 
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. Organization of classes. Question A, Part III, asked, "Is 
your class in composition independently organized so that individuals or 
small committees work on different but related problems?" As indicated 
in Table xX. hy said, "Yes"; 88 said, "No"; 2 said, "Yes" and'No"; and 
8 failed to respond. Examples of their classes' activities are presented 
below. Since compilation in a formal manner was impossible, the answers 
are listed as they appeared on the data sheets. 

"Students in groups have developed plays, worked on 
community problems." 

"Panel discussion groups prepare paper together." 

"Each has a different phase and aspect of Shakespeare." 


"Individual studies of characterization, plot, structure, 
staging, etc. of 'Julius Caesar’." 


"The class works in groups. Each group has a leader. He 
chooses the best paper.” 


“No - except for two projects." 


"Each group is assigned a reference topic. Following oral 
reports these groups use their findings or background for creative 
composition. In Lacy of the Lake one group made a study of Scotch 
customs. Next they write compositions picturing scenes from the 
story. I use this type of assignment frequently when reference topics 
are assigned. It relates the work in literature to the composition 


work very effectively and makes reference work more meaningful as well 
as enriching student's composition." 


"In a class of 2) members, individual needs can be met. 
Advanced pupils in thinking, development, and organization are given 
an enriched program. Teacher aids in lesser group." 


"Composition work on the unit, "Silas Marner" when each 
selects his own topic for research." 


"JT have checked one feature of composition at a time and 
checked classwise. For example, I worked on introductory paragraphs for 
a time; then we would read results, compare, analyze, criticize, and 
rewrite. Another time I would stress transition sentences and follow 
same procedures; again I would stress the concluding sentence, or 
vocabulary, or outlining. I found that concentrated attention by the 
whole class on one problem at a time brought better results. 


"In eleventh grade more stress is laid on individual written 
expression because a firm basis for composition should have been 
established by that time. 


"No - I have, however, small groups working on oral 
assignments." 


"Sometimes we work as committees - always the student makes 
the final choice of subject." 


"Unit method utilized whenever possible." 

"Evaluation of types of radio programs," 

"Organized in groups for project writing." 

"Grouped according to various interests and abilities." 

"Preparation of sophomore handbook." 

"Right now they are preparing for a graduation in English 
from Sophomore to Junior English. One group is making diplomas; another 
group is preparing the class history; another, the prophecy; class poem, 
etc. One group is preparing a presentation of a gift for a boy who is 


leaving for Germany just as soon as school closes." 


"Booklet on 'My Home Town! - different groups prepared 
different sections." 


"Reasons why different countries did or did not want to sign 
The Atlantic Pact." 


"Pupils choose ‘best! writers to do particular problems." 


"Group dynamic wrk in the prevision and revision of 
compositions." 


"School magazine." 
"Unit work on occupations." 


"Unit on vocations, worked singly exploring the library - in 
Ce) 
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"Yes - the English department sets up an outline for each 
grade with varied choices in subjects." 


"In the reading of papers, small committees judge the worth 
of contributions from members of the committee." 


"Unit method." 


"Plays written and produced." 


"Pupils report on different pictures, radio programs, 
periodicals," 


"As much as possible = school newspaper is example." 


"Panel discussions of various school problems." 


"fale of Two Cities - simulated broadcast modeled on CBS 
"You are There!.# 


"No - it is a large class, limited amount of time for 
composition work. Most of the composition work stems from a workbook 
they use concerning organization and outlining." 


Answers to Question B. which could not be tabulated are 
written below. 


"Usually the book of literature being studied. Having a class 
discussion of topics suggested by the teacher, the class launches out to 
related subjects of interest to the individual students. For example, 
in studying Johnny Tremaine, the students became interested in such 
topics as historical background of the story, man's eternal struggle for 
liberty, local color, character development, author's knowledge of 
psychology, etc." 


"Books seem to be the best, but I am not sure; it is a 
difficult question to answer." 


"The facilities of the school are not what I call particularly 
desirable. There is a large proportion of pupils whose English background 
is limited. Put these two facts together, and I feel that in my case, 
the answer is to base written composition in this general class on the 
pupils themselves. We apply all that we study in literature to your owm 
experiences; we have frequent discussions which are civic or moral in 
tone. My composition assignments teem with our readings or our discussions! 


"We are in an exceptionally beautiful town with an 
unsophisticated group of children in Grade Ten. Natural surroundings, 
woods, pond, birds, flowers, friends, books, all offer us experiences 
as materials for written work. We write about what appeals to us in 
the natural form of letters and other informal styles. We try to 
interest one another in the books we have enjoyed by writing reviews. 
The simplest material - if it is really personal experience - is the 
best source of writing for all - Grade Ten or any other grade." 


Acton 
Agawam 
Amherst 
Ashby 
Ashfield 
Ashland 
Auburn 


Baldwinsville 
Barre 

Bass River 
Bernardston 
Bla ckstone 
Bourne 
Brimfield 


Chatham 
Chester 
Concord 


Dartmouth 
Deerfield 
Dighton 
Dracut 
Duxbury 
Edgartown 


Falmouth 
Franklin 


Grafton 
Georgetown 
Groton 
Groveland 


SCHOOLS IN THE SURVEY 


Schools in towns of less than 10,000 population 


Hanover 
Harvard 
Harwich 
Hatfield 
Hingham 
Holden 
Hopedale 
Huntington 


Ipswich 


Lee 
Leicester 
Littleton 


Marshfield 
Medfield 
Millis 
Middleboro 
Monson 


New Marlborough 
New Salem 
North Abington 
North Andover 
North Easton 
Northboro 
Northbrookfield 
Northfield 
Norton 


Orange 


Palmer 
Plainville 
Provincetown 


Randolph 
Rockport 
Rutland 


Scituate 
Sharon 
Shelburne 
Sherborn 
Shrewsbury 
South Hadley 
Spencer 
Stoughton 


Vineyard Haven 


Walpole 
Wayland 
Wareham 
Wellfleet 
Westboro 
West Newbury 
Weston 
Whitinsville 


Gi? 


Athol 
Braintree 
Clinton 


Danvers 
Dedham 


Easthampton 


Greenfield 


Arlington 


Belmont 
Beverly 


Chelsea 
Chicopee 


Everett 


Schools in cities of 10,000 to 20,000 population 


Marblehead 
Milford 
Milton 


Natick 
Needham 
Norwood 
Plymouth 


Reading 


Saugus 
Southbridge 
Stoneham 


Wakefield 
Wellesley 

West Springfield 
Winchester 
Winthrop 

Woburn 


Schools in cities of 20,000 to 50,000 population 


Fitch burg 
Framingham 


Gardner 
Gloucester 


Haverhill 


Leominster 


Methuen 


North Adams 
Northampton 


Peabody 
Pittsfield 


Salem 
Taunton 


Watertown 


Schools in cities of 50,000 to 100,000 population 


Brockton 
Holyoke 


Lawrence 


Schools in cities of over 100,000 population 


Boston (10 schools) 


Cambridge 


Fall River 


Springfield 
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Letter A. 


Dear 


As part of the requirement for a Master's degree at the School 
of Education of Boston University, I am writing a thesis under the 
supervision of Professor li. 4. Gunn on the teaching of tenth-grade 
Composition. It is one of a series related to the improvement of 
instruction in written and oral communication on the secondary-school 
level. 


I should like to make your school a part of my survey. Would it 
be possible for me to make arrangements to visit teachers of 
tenth-grade composition? It will be convenient for me to come any 


This is an impartial, neutral survey, the purpose of which is to 
study teaching aids and materials, and to provide information for 
AV educators concerned with curriculum-making. 


A stamped, self-addressed envelope is enclosed for your convenience. 
a, Since I am trying to complete a tentative schedule, I shall appreciate 
: an early reply. 


Yours very truly, 


Mary BE. Curran 
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Letter 3B. 


Dear 


You and your teachers have already received numerous requests 
for information about your school. I wonder if I too may ask for 
a few minutes of your time. I know you are busy, but I nope the 
results of this cooperative project will be profitable to all of us 
concerned with curriculum-making. 


As part of the requirements for my laster's degree at the School 
of Education of Boston University, I am writing a thesis under the 
supervision of Professor li. A. Gunn on the teaching of tenth-grade 
composition. It is one of a series related to the improvement of 
instruction in written and oral communication on the secondary=school 
level. 


It is an impartial, neutral survey, the purpose of which is to 
study the sources being used to provide content for written composition 
on the tenth-grade level. 


I should appreciate it if you would give the enclosed form to a 
member of the Puglish department who teaches a class in tenth-grade 
composition. A stamped, seli-addresses envelope is included for his 
convenience. I hope to receive all material by May 15. 


Thank you for your cooperation. I shall be glad to send you a 
copy of the results of the study if you are interested in seeing them. 


Yours very truly, 


Vary E. Curran 


A STUDY OF THE SOURCES USED TO PROVIDE CONTENT FOR WRITTEN COMPOSITION IN GRADE raf ~ 


Mary E. Curran Boston Uhiversity 
School of Haucation 


Dear Colleague: 

This data sheet is one means of collecting information for 4 thesis concerned 
with teaching aids and materials being used to provide the content of written 
composition on the tenth-grade level, 

Would you please select one tenth-grade class in which you teach written 
composition and either check or.write the desired information concerning it in the 
Spaces indicated beside each item below. 


PeRT I 

Name cf school: Date: 

City: 

Type of tenthegrade class: College Commercial Total number in class; 
General Trade Boys 
Other classification Girls 


Teeeher: Male Female 
Training: Liberal Arts College Degree Year 
Teachers College Degree Year 
Year of last course in English; 
Year of last course in The Teaching of English; 
Total teaching experience: Years teaching English 


PaRT II 
Please place a check mark ( //) in the space beside each item below (1-14) if 
you have used it at least once this year to provide the content for written compositior 


Items 1-3; 

Please encircle the "MM" if you used the aid primerily as motivation, 

Please encircle the "R" if you used it as a means of presenting written 
composition or as a reward for good writing. 


1. Assemblies} Within school M R 
Outside of school 
2. Dramatics: School productions M R 


Amateur community productions 
Professional theatre productions 


Se School journeys: Within school property M R 
Outside of school 


Items 4-14; Whether or not you make use of the following aids, please indicate 
ownership as follows: 

Encircle the "S" if the aid is owned by the school; "[" if it is owned by th 
teacher; "C"” if it is owned by the community; and "pr if the aid is owned ied ede 
by the pupil. (More than ene letter may be encircled if necessary, } 


4, Books: Text 
Fiction 
Non-fiction 
5. Exhibits: Graphic materials (maps, etc.) 
Specimens 
Models 
Collections 
Live animsls 
Others 


HT | 


6. Film strips: 

7. Magazines: School publications 
Commercial publications 

8. Motion pictures: 

9, Newspapers: Sehcovul publications 

Commercial publications 

10. Radio | 

ll. Recordings: 

i Slides; 

4. Still pictures: Pupil-made 


Teacher~made 
Commercially made 
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14. Television; 


. 


wr class in composition independently organized so that individuals or small 
work on different but related problems? Yes: No; Example: 


Be Wheat do you consider your best single source for the content of written 
eomposition in the tenth grade? (You may write one of the aids mentioned above 
or one not given in the list, 


If you wish a copy of the results of this study, kindly check here; 
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